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Abstract
Motivation is a pivotal yet often overlooked aspect of language learning and teaching,
particularly in English language instruction. Within this realm, reading motivation holds
particular significance, as reading is a foundational skill crucial for both academic and
psychological development. However, many students struggle with reading, leading to
poor comprehension and limited vocabulary. Addressing this challenge, scholars have
underscored the importance of reading motivation in fostering students’ reading abilities.
By cultivating a genuine passion for reading and providing the necessary support and
encouragement, educators cannot only improve reading proficiency but also instill a lifelong
love for literature. Recent academic interest has focused on exploring the use of reading
incentives to enhance reading comprehension. This paper aims to delve into this topic,
defining reading motivation, exploring types of motivation, examining reading comprehension,
and discussing various models of reading comprehension. Through a comprehensive literature
review, it becomes evident that motivation significantly influences learners’ reading
comprehension.
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1. Introduction

Motivation, as highlighted by Dörnyei (2001), is a multifaceted concept composed of various models and theories,
making it inherently complex. In the context of reading acquisition and development, intrinsic motivation plays a crucial
role. When students are intrinsically motivated, they willingly engage in reading activities and persist in tackling
challenging tasks. Conversely, a lack of motivation often leads to disengagement and lower reading proficiency levels.
To address this, educators must create a motivational reading environment that stimulates students’ interest and
enthusiasm. Teachers, as emphasized by Gambrell (1996), serve as models and motivators in this process. They can
cultivate an exciting and relaxed atmosphere by incorporating diverse genres into the curriculum, making the reading
experience more appealing to students. Additionally, empowering students by allowing them to select their reading
materials and allocating dedicated time for independent reading further enhances motivation and reading proficiency.

According to Grabe and Stoller (2002), English language instruction is integral to global communication endeavors,
necessitating students’ proficiency across reading, writing, speaking, and listening to contribute effectively. In this
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context, teachers play a crucial role in facilitating learning for foreign language learners. Reading motivation, particularly
in the realm of reading comprehension, is increasingly vital as international communication advances, with an emphasis
on the four language skills. However, reading comprehension stands out as paramount for English language acquisition.
It is recognized as essential both within and beyond the classroom, as learners must be motivated to improve their
reading proficiency and language skills (Grabe and Stoller, 2002). Motivation to read is critical for learners to engage
purposefully with texts, especially for EFL learners, emphasizing the significance of enhancing reading motivation for a
better understanding of written materials, as academic success across all disciplines relies on proficient reading skills.

According to Seymour and Walsh (2006), motivation is consistently identified as a crucial element affecting learners’
reading comprehension, although it has yet to be fully recognized as a primary factor in this process. Reading motivation
emerges as a significant factor for foreign language students, enhancing their effectiveness in reading, as emphasized
by Namazi et al. (2022) and Rosenfeld et al. (2001). Drawing on the work of Kintsch (1998), Van Dijk and Kintsch (1983),
and Ahmadi et al. (2012), reading comprehension is defined as the process of constructing meaning from texts, focusing
on understanding the text as a whole rather than individual words or sentences. Ahmadi et al. (2012) highlight the
pivotal role of reading comprehension in language learning, serving as the foundation for substantial learning among
EFL learners. However, according to Ahmadi and Pourhosein (2012), reading comprehension presents challenges as
students must decode vocabulary and understand the meaning of texts, making it a central focus in English language
teaching. Maleki and Zangani (2007) underscore the importance of teachers’ methods in facilitating learning, with
internal factors such as interest and desire playing a crucial role in motivating learners. Therefore, reading comprehension,
as a process of deriving meaning from texts, must be prioritized in English language education to ensure students’
success and provide a basis for further learning.

2. Reading Motivation

Because of the critical importance of students’ learning and their progress in language skills, a significant amount of time
is dedicated to the development of reading skills. It should be noted that certain learners, particularly those lacking
sufficient resources and relying heavily on their teachers, struggle to enhance their reading comprehension effectively
and may not achieve satisfactory results (Em, 2022). To address this challenge, one solution is the implementation of a
reading intervention program (Em, 2023; Em et al., 2024).

Guthrie and Wigfield (2000) assert that reading motivation plays a pivotal role in shaping learners’ attitudes towards

reading, with motivated readers engaging in pleasurable reading experiences and employing effective strategies to

enhance comprehension. They emphasize that motivated readers perceive reading as a meaningful activity, willingly

accept reading challenges, and tend to excel in their reading endeavors. Furthermore, reading motivation encompasses

one’s purpose, ideas, and interests related to the content and outcomes of reading.

Pachtman and Wilson (2006) highlight the importance of motivating students to read by allowing them to choose

their reading materials, as this autonomy encourages greater engagement with reading, leading to a more enjoyable

experience.

According to Hairul et al. (2012), reading motivation significantly influences reading comprehension and impacts

various aspects of motivation and reading comprehension strategies across different contexts. They emphasize that

students’ motivation directly affects their reading behaviors, suggesting that students with higher levels of reading

motivation are more likely to engage in extensive reading.

Furthermore, Hairul et al. (2012) stress the crucial role of reading motivation in increasing reading comprehension

among language learners, underscoring its significance in target language learning. They note the existence of various

types of motivation, which are further elaborated in subsequent sections.

3. Different Types of Motivation

The concept of motivation encompasses four distinct types: integrative, instrumental, intrinsic, and extrinsic motivation.
Integrative motivation refers to the desire to engage in a behavior to adopt the culture or identity associated with that
behavior (Gardner, 1985). Instrumental motivation, on the other hand, involves pursuing a behavior for the sake of
achieving a specific outcome or goal (Dörnyei, 1994). Intrinsic motivation arises from internal factors such as personal
enjoyment or satisfaction derived from the activity itself  (Deci and Ryan, 1985). Extrinsic motivation, conversely, stems
from external factors such as rewards or punishments (Ryan and Deci, 2000). Each type of motivation plays a distinct role
in shaping individuals’ behaviors and attitudes toward tasks and goals.
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3.1. Intrinsic Motivation

Intrinsic motivation, as articulated by Arnold (2000), entails learning for its own sake, driven by an internal desire to
acquire knowledge or skills without the need for external rewards. Lightbown and Spada (1999) suggest that teachers’
influence on students’ intrinsic motivation may be limited due to the diverse backgrounds of learners, highlighting the
importance of creating a supportive classroom environment. Building upon this, Dörnyei (1990), Pourhosien Gilakjani et
al. (2012), as well as Alizadeh (2016), define intrinsic motivation as the enjoyment derived from engaging in an activity,
emphasizing self-concept, self-confidence, and emotional needs as driving forces. Ahmadi et al. (2012) expand on this,
linking intrinsic motivation to internal abilities that propel individuals to act or learn. Ryan and Deci (2000) further
elucidate intrinsic motivation as the inner desire to pursue activities for their inherent satisfaction, suggesting that
learners will exert greater effort and go beyond minimum requirements when driven by intrinsic motivation. Hairul et al.
(2012) clarify that intrinsic motivation arises from internal rewards, contrasting with extrinsic motivation which relies on
external incentives. Usher (2012) underscores intrinsic motivation as the drive to engage in activities for their inherent
value or satisfaction. When students are intrinsically motivated to read, they do so for enjoyment, discovery, or
personal interest, leading to increased reading time and, consequently, enhanced reading comprehension (Marinak and
Gambrell, 2008). However, the reliance on external factors to motivate students may undermine intrinsic motivation, as
noted by researchers contrasting intrinsic and extrinsic motivation (Deci et al., 1999). Gottfried (1990) defines intrinsic
motivation for reading as deriving pleasure from reading activities, aligning with self-determination theory. This enjoyment
of reading has been correlated with reading development, as evidenced by standardized tests for elementary school
students (Baker and Wigfield, 1999).

3.2. Extrinsic Motivation

Extrinsic motivation, as defined by Arnold (2000), involves the desire to attain rewards or avoid punishments, thereby
emphasizing external factors that drive participation in learning activities such as assignments or grades. Harmer (1991)
categorizes both integrative and instrumental motivation under the umbrella of extrinsic motivation. However, Harmer
(1991) also notes that extrinsic motivation can be detrimental to learners, as it may lead them to focus more on rewards
or punishments rather than on genuine learning intentions. When learners are primarily motivated by external rewards,
their motivation to engage in learning activities may diminish if these rewards are removed. Ahmadi et al. (2012) further
illustrate extrinsic motivation as stemming from external sources that influence individuals to act or learn, such as
rewards or punishments. Dörnyei (1990), Ahmadi et al. (2012), and Alizadeh (2016) define extrinsic motivation as actions
performed to achieve instrumental objectives, such as obtaining rewards or avoiding punishments. Deci and Ryan
(1985) describe extrinsic motivation as deriving from external benefits, such as money or grades, rather than from
inherent interest or satisfaction with the activity itself. Hairul et al. (2012) elaborate on extrinsic motivation, highlighting
that it involves doing something solely for the sake of external rewards or outcomes, rather than for its inherent value or
enjoyment. They also note that extrinsic motivation can vary in autonomy, with some behaviors being more personally
endorsed or chosen than others. Extrinsically motivated behavior in reading can be influenced by external factors such
as accolades, praise, or a desire to outperform others, as described by McGeown et al. (2012). Extrinsic motivation is
characterized by its focus on obtaining a distinct outcome, as highlighted by Deci and Ryan (1985), and is often viewed
as inferior to intrinsic motivation, as it relies on external incentives rather than internal satisfaction with the activity.
Baker and Wigfield (1999) emphasize the goal-oriented nature of extrinsic motivation, wherein students strive to achieve
specific objectives.

3.3. Integrative Motivation

Integrative motivation, as described by Gardner and Lambert (1959), involves a desire to learn a language to become part
of a speech community or to connect with the people who speak that language. This form of motivation emphasizes
social interaction and cultural integration, as learners seek to engage with native speakers of the target language.
Saville-Troike (2006) expands on this concept, noting that learners who are integratively motivated may have significant
others, such as family members or romantic partners, who speak the language, further reinforcing their desire to learn.
Heritage language learners, in particular, often exhibit strong integrative motivation due to their connections to the
language and culture. Research has shown that learners who are integratively motivated tend to be more successful in
language learning compared to those who are instrumentally motivated, as their motivation stems from a deeper personal
interest in the language and its associated culture (Gardner and Lambert, 1972; Pourhosein Gilakjani et al., 2012;
Alizadeh, 2016). Hairul et al. (2012) support this notion, highlighting that learners motivated by integrative factors are
more likely to achieve success in language learning, driven by their desire to communicate with native speakers and
become part of the target language community. Saville-Troike (2005) adds that integratively motivated learners also



Thavy Kheang et al. / Int.J.Lang. and Cult. 4(1) (2024) 1-8 Page 4 of 8

demonstrate an interest in the culture associated with the language they are learning. Despite the stronger motivation
exhibited by integratively motivated learners, they outperform instrumentally motivated learners, further emphasizing
the importance of integrative motivation in language learning.

3.4. Instrumental Motivation

Instrumental motivation, as described by Gardner and Lambert (1972), revolves around the desire to learn a language for
practical purposes, such as improving job prospects, achieving academic goals, or accessing scientific information.
This form of motivation is driven by tangible benefits and outcomes, with individuals viewing language learning as a
means to achieve larger rewards, often related to financial or career advancement. Saville-Troike (2006) further elucidates
instrumental motivation, highlighting its association with enhancing business opportunities, gaining prestige, or meeting
specific academic requirements. Gardner and Lambert (1959), Pourhosein Gilakjani et al. (2012), and Alizadeh (2016) all
underscore the multifaceted nature of instrumental motivation, which can stem from various practical needs and objectives.
Learners with instrumental motivation typically have clear, concrete goals for language learning, such as obtaining a job
promotion, earning a salary bonus, or fulfilling university admission requirements (Hairul et al., 2012). This pragmatic
approach to language learning is prevalent among many EFL learners who prioritize the attainment of practical skills and
qualifications.

4. Reading Comprehension

Reading comprehension involves the intricate coordination of multiple processes, including language comprehension,
word reading, word knowledge, and fluency, to construct meaning from text (Cain et al., 2004; Paris, 2005). At various
levels, text comprehension entails the formation of semantic networks as readers endeavor to grasp the meaning
conveyed within the text (Kintsch and Rawson, 2005; Joffe et al., 2007; McGrew and Wendling, 2010). This process
entails decoding words, integrating language and visual skills, and establishing syntactic connections to maintain
coherence and construct meaning. Kintsch and Rawson (2005) emphasize that comprehension involves the holistic
coordination of these processes rather than their sum. Ahmadi and Pourhosein (2012) highlight the cooperative mental
engagement between a reader’s linguistic knowledge and their background knowledge of the subject matter during the
reading comprehension process. Additionally, Rahmani and Sadeghi (2011) define reading comprehension as the ability
to recognize and interpret text through the activation of prior knowledge and rapid word understanding. Learners must
learn to evaluate texts before comprehending them fully, as word difficulty can impede comprehension by taxing processing
abilities. Both Ahmadi and Pourhosein (2012) and Rahmani and Sadeghi (2011) emphasize the importance of learners’
active engagement in comprehension tasks, such as responding to questions and writing their interpretations, in
classroom instruction.

5. Different Models Of Reading Comprehension

Three models of reading methods are commonly recognized: the bottom-up method, the top-down method, and the
interactive method (Smith, 1994; Goodman, 1967; Rumelhart, 1977).

The bottom-up method focuses on the decoding of individual words and their meanings, with comprehension
building from the smallest units of language to larger constructs (Goodman, 1967).

Conversely, the top-down method emphasizes the reader’s use of prior knowledge, context, and expectations to
comprehend the text, with comprehension driven by higher-level cognitive processes (Smith, 1994).

The interactive method integrates elements of both bottom-up and top-down processing, positing that reading
comprehension emerges from the dynamic interaction between decoding skills and background knowledge (Rumelhart, 1977).

5.1. Bottom-up Method

According to Carrell (1989), the bottom-up strategy involves decoding the simplest language components, such as
phonemes, graphemes, and words, and gradually constructing meaning from these smaller units to larger constructs.
This approach also incorporates students’ prior knowledge as they engage with the text. Bottom-up reading, also
referred to as data-driven reading or text-based reading, emphasizes analyzing the smallest textual elements, including
letters, words, phrases, and sentences.

Ahmadi and Pourhosein (2012) corroborate Carrell’s (1989) assertion, highlighting that the bottom-up strategy
necessitates students’ accurate decoding of linguistic elements and comprehension of the relationships between words
for successful reading. Given the vast amount of vocabulary encountered in texts, it can be challenging for students to
retain the meaning of every word and effectively connect one word to the next.
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5.2. Top-down Method

Nuttall (1996) and Ahmadi and Pourhosein (2012) conceptualized the top-down technique as a psycholinguistic prediction
game in which readers engage with a text, making inferences and anticipating new or unexpected content encountered
therein. In this approach, emphasis is placed on verbal guessing rather than relying solely on textual cues. Readers
employing the top-down approach do not aim to read every word of a text; instead, they focus on predicting the
upcoming sequence of words based on contextual clues. As they read, they formulate hypotheses about the author’s
intended message and adjust their assumptions based on textual evidence.

According to Ahmadi and Pourhosein (2012), comprehension initiates at higher levels of processing and gradually
incorporates lower-level processing. They further assert that the top-down method involves a systematic breakdown or
decomposition of a system to gain insights into its constituent subsystems.

5.3. Interactive Method

Carrell (1989) and Ahmadi and Pourhosein (2012) highlighted the interactive method as an approach that integrates both

bottom-up and top-down methods. This strategy utilizes data from various sources, including orthographic, lexical,

syntactic, semantic knowledge, and schemata. Readers with strong bottom-up skills may struggle to comprehend texts

if they read word for word; hence, they need to leverage their background knowledge, leading to the interactive model.

Nunan (1990) and Ahmadi and Pourhosein (2012) noted that language learners often employ top-down reading to

compensate for deficiencies in bottom-up reading. By utilizing their schemata, learners can derive meaning even in the

absence of complete bottom-up knowledge.

Stanovich (1980) suggested that learners relying on the top-down method utilize textual clues to predict meaning and

compensate for deficits such as weak word recognition and ineffective bottom-up processing. The interactive method,

incorporating both bottom-up and top-down processes, facilitates the most effective text processing.

Furthermore, Stanovich (1980) emphasized the importance of teachers providing reading instructions to enhance

their readers’ abilities, acknowledging that while the interactive method supports successful reading, targeted instructional

interventions are necessary for improvement.

5.4. Critical Reasons for Motivation to Promote Reading Comprehension

From the reviews, it could be syntheses that motivation plays a critical role in promoting reading comprehension for
several reasons:

a. Engagement: Motivated students are more likely to actively engage with reading materials, investing time and effort
to understand the text thoroughly. This engagement leads to deeper comprehension as students interact with the
content, ask questions, and make connections to their prior knowledge.

b. Persistence: Motivated readers demonstrate greater persistence in challenging reading tasks. When faced with
difficulties or complex texts, motivated students are more likely to persevere, utilizing various strategies to overcome
obstacles and achieve comprehension.

c. Interest and Enthusiasm: Intrinsic motivation fosters a genuine interest and enthusiasm for reading. When students
are intrinsically motivated, they are more likely to select reading materials aligned with their interests, leading to
increased engagement and comprehension.

d. Metacognitive Strategies: Motivated readers often employ metacognitive strategies to monitor and regulate their
comprehension processes. They reflect on their understanding, identify areas of difficulty, and adjust their reading
strategies accordingly, which enhances comprehension.

e. Sense of Purpose: Motivation provides students with a sense of purpose and value in reading. When students
understand the relevance of reading to their academic success, personal interests, or future goals, they are more
likely to invest effort in comprehending texts effectively.

Overall, motivation serves as a driving force that influences students’ engagement, persistence, interest, metacognitive
strategies, and sense of purpose, all of which are critical factors in promoting reading comprehension.

6. Conclusion

In conclusion, the research reviewed underscores the significant impact of reading motivation on students’ reading
comprehension abilities. Motivated students exhibit a range of positive outcomes, including making educated guesses,
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achieving better results, overcoming challenges, and reducing comprehension anxiety. Therefore, integrating reading
motivation into teaching curricula consistently can be highly beneficial for students. Teachers are encouraged to
incorporate strategies to enhance reading motivation in their English classes, fostering an environment where students
are motivated to engage with reading materials.

The findings suggest that students with higher levels of motivation tend to demonstrate greater improvement in
reading comprehension compared to their less motivated peers. As reading comprehension is a fundamental skill for
language learners, it is imperative for schools and universities to actively promote reading motivation among all students.
Research consistently highlights the positive correlation between reading motivation and comprehension proficiency,
emphasizing the importance of explicit instruction in reading motivation to enhance students’ reading abilities.

While implementing traditional reading motivation strategies may pose challenges for instructors, the benefits
outweigh the difficulties, as such strategies are highly effective. Ultimately, the goal is to empower students to become
self-regulated readers who can effectively utilize reading strategies independently. In summary, the results of this study
underscore the necessity for students at all levels to be motivated to improve their reading comprehension skills, as
motivation serves as a cornerstone for language learning success. Therefore, it is incumbent upon reading teachers to
create opportunities for students to enhance their motivation and proficiency in reading comprehension.

References

Ahmadi, A.H., Hairu, Y. and Pourhosien Gilakjani, A. (2012). Reading Comprehension: The Challenge of English Language
Teaching in Iranian High Schools. Theory and Practice in Language Studies, 2(2), 344-351.

Ahmadi, A. and Pourhosein, G. (2012). Reading Comprehension: A Review of Theories and Studies. Theory and Practice
in Language Studies, 2(9), 1748-1753.

Alizadeh, I. (2016). A Sociocultural Investigation of Language Learning Motivation of Iranian Undergraduate Efl Students.
International Journal of Applied Linguistics and English Literature, 5(4), 116-123.

Arnold, J. (2000). Contributions of Personal Involvement and Future Goals to Interest: A Longitudinal Study. Journal of
Educational Psychology, 92(4), 736-754.

Baker, L. and Wigfield, A. (1999). Dimensions of Children’s Motivation For Reading and Their Relations to Reading
Activity and Reading Achievement. Reading Research Quarterly, 34(4), 452-477. https://doi: org/10.1598/
RRQ.34.4.4

Cain, K., Oakhill, J. and Bryant, P. (2004). Children’s Reading Comprehension Ability: Concurrent Prediction by Working
Memory, Verbal Ability, and Component Skills. Journal of Educational Psychology, 96(1), 31-42. https://
psycnet.apa.org/doi: /10.1037/0022-0663.96.1.31

Carrell, P.L. (1989). Metacognitive Awareness and Second Language Reading. Modern Language Journal, 73(2), 121-
134. https://doi: org/10.2307/326568

Deci, E.L. and Ryan, R.M. (1985). Intrinsic Motivation and Self-determination in Human Behavior. Springer. https://doi:
org/10.1002/9780470479216.corpsy0467

Deci, E.L., Koestner, R. and Ryan, R.M. (1999). A Meta-analytic Review of Experiments Examining the Effects of Extrinsic
Rewards on Intrinsic Motivation. Psychological Bulletin, 125(6), 627-668. https://psycnet.apa.org/doi: /10.1037/
0033-2909.125.6.627

Dörnyei, Z. (1990). Conceptualizing Motivation in Foreign Language Learning. Language Learning, 40(1), 45-78. https:/
/doi: org/10.1111/j.1467-1770.1990.tb00954.x

Dörnyei, Z. (1994). Motivation and Motivating in the Foreign Language Classroom. The Modern Language Journal,
78(3), 273-284. https://doi: org/10.2307/330107

Dörnyei, Z. (2001). Teaching and Researching Motivation. Pearson Education Limited. https://doi: org/10.4324/
9781351006743

Em, S. (2022). Challenges of English Language Learning and Teaching in Cambodia: A Case Study of Kith Meng Brasat
High School. Cambodian Journal of Educational Research, 2(1), 62-80. https://doi: org/10.62037/cjer.2022.02.01.04

Em, S. (2023). Encouraging English Language Study in Cambodian Higher Education Institutions: A Case Study Of
Takeo Province (2012-2022) [Khemarak University]. https://englishacademicessay.org/2023/12/27/encouraging-
english-language-study-in-cambodian-higher-education-institutions-a-case-study-of-takeo-province-2012-2022/



Thavy Kheang et al. / Int.J.Lang. and Cult. 4(1) (2024) 1-8 Page 7 of 8

Em, S., Chau, L., Ros, R., Dy, P., Pen, D. and Chin, P. (2024). Encouraging English Language Reading in Cambodia: A Case
Study of Takeo Provincial Higher Educational Institutions. Journal of General Education and Humanities, 3(2),
85-102. https://doi: org/10.58421/gehu.v3i2.205

Gambrell, L.B. (1996). Creating Classroom Cultures that Foster Reading Motivation. The Reading Teacher, 50(1), 14-25.

Gardner, R.C. (1985). Social Psychology and Second Language Learning: The Role of Attitude and Motivation. Edward
Arnold.

Gardner, R.C. and Lambert, W. E. (1959). Motivational Variables in Second-language Acquisition. Canadian Journal of
Psychology/Revue Canadienne de Psychologie, 13(4), 266-272. https://psycnet.apa.org/doi: /10.1037/h0083787

Gardner, R.C. and Lambert, W.E. (1972). Attitudes and Motivation in Second-language Learning. Newbury House
Publishers.

Goodman, K. (1967). Reading: A Psycholinguistic Guessing Game. Journal of the Reading Specialist, 6(4), 126-135.
https://psycnet.apa.org/doi: /10.1080/19388076709556976

Gottfried, A.W. (1990). Academic Intrinsic Motivation in Elementary and Junior High School Students. Journal of
Educational Psychology, 82(3), 525-538. https://psycnet.apa.org/doi: /10.1037/0022-0663.77.6.631

Grabe, W. and Stoller, F.L. (2002). Teaching and Researching Reading. Pearson Education Limited. https://doi: org/
10.4324/9781315726274

Guthrie, J.T. and Wigfield, A. (2000). Engagement and Motivation in Reading. In M.L. Kamil, P.N. Mosenthal, P.D.
Pearson and R. Barr (Eds.), Handbook of Reading Research, pp. 403-422, Routledge.

Hairul, N., Ahmadi, A.H. and Pourhosein, G. (2012). Reading Motivation and Its Relation to EFL Reading Comprehension.
Theory and Practice in Language Studies, 2(3), 575-581.

Harmer, J. (1991). The Practice of English Language Teaching. Longman.

Joffe, V., Cain, K. and Maric, N. (2007). The Reading Comprehension Abilities Of Dyslexic Students In Higher Education.
Dyslexia, 13(3), 209-228. https://doi.org/10.1002/1099-0909(200007/09)6:3%3C178::AID-DYS171%3E3.0.CO;2-9

Kintsch, W. (1998). Comprehension: A Paradigm for Cognition. Cambridge University Press.

Kintsch, W. and Rawson, K.A. (2005). Comprehension. In K.J. Holyoak and R.G. Morrison (Eds.), The Cambridge
Handbook of Thinking and Reasoning, pp. 725-747, Cambridge University Press.

Lightbown, P.M. and Spada, N. (1999). How Languages are Learned. Oxford University Press.

Maleki, A. and Zangani, S. (2007). The Role of Motivation in Language Learning. Pazhuhesh-e Zabanha-ye Khareji,
33(2), 7-28.

Marinak, B.A. and Gambrell, L.B. (2008). Intrinsic Motivation and Rewards: What Sustains Young Children’s Engagement
With Text? Literacy Research and Instruction, 47(1), 9-26. https://doi: org/10.1080/19388070701749546

McGeown, S., Goodwin, H., Henderson, N. and Wright, P. (2012). Gender Differences in Reading Motivation: Does Sex
or Gender Identity Provide A Better Account?. Journal of Research in Reading, 35(3), 328-336.

McGrew, K.S. and Wendling, B. J. (2010). Cattell-Horn-Carroll Cognitive-achievement Relations: What We Have Learned
From the Past 20 Years of Research. Psychology in the Schools, 47(7), 651-675.

Namazi, M., Kiany, G.R., Birjandi, P. and Mozaffari, A. (2022). Motivation and Reading Comprehension: A Case Of Efl
Learners In Iranian Context. Cogent Education, 9(1), 2087462.

Nunan, D. (1990). Language Teaching Methodology: A Textbook for Teachers. Prentice Hall.

Nuttall, C. (1996). Teaching Reading Skills in a Foreign Language. Heinemann.

Pachtman, S. and Wilson, D. (2006). Motivating Students to Read: Evidence For Classroom Practices That Increase
Reading Motivation and Achievement. The Reading Teacher, 59(7), 666-678.

Paris, S. G. (2005). Reinterpreting the Development of Reading Skills. Reading Research Quarterly, 40(2), 184-202.

Pourhosein Gilakjani, A., Leong, L.M. and Saburi, N.B. (2012). A Study of Factors Affecting EFL Learners’ English
Listening Comprehension and the Strategies for Improvement. English Language Teaching, 5(12), 130-151. https:/
/sadil.ws/handle/123456789/41



Thavy Kheang et al. / Int.J.Lang. and Cult. 4(1) (2024) 1-8 Page 8 of 8

Rahmani, F. and Sadeghi, K. (2011). The Effects of Explicit Instruction on Reading Comprehension Strategies Used by
Iranian EFL Learners. English Language Teaching, 4(1), 51-59.

Rosenfeld, M., Leung, S. and Oltman, P.K. (2001). Improving Reading Comprehension: Strategies For Elementary And
Secondary Students. Allyn and Bacon.

Rumelhart, D.E. (1977). Toward an Interactive Model of Reading. In S. Dornic (Ed.), Attention and Performance VI, pp.
573-603, Erlbaum. https://doi: org/10.4324/9781003309734

Ryan, R.M. and Deci, E.L. (2000). Intrinsic and Extrinsic Motivations: Classic Definitions and New Directions. Contemporary
Educational Psychology, 25(1), 54-67. https://doi: org/10.1006/ceps.1999.1020

Saville-Troike, M. (2005). The Ethnography of Communication: An Introduction, Vol. 23. John Wiley & Sons. https://
onlinelibrary.wiley.com/doi/book/10.1002/9780470758373

Saville-Troike, M. (2006). Introducing Second Language Acquisition, Cambridge University Press.

Seymour, P.H. and Walsh, M. (2006). Reading and Dyslexia in Different Orthographies. Psychology Press.

Smith, F. (1994). Understanding Reading: A Psycholinguistic Analysis of Reading and Learning to Read. Lawrence
Erlbaum Associates. https://doi: org/10.4324/9780203142165

Stanovich, K.E. (1980). Toward an Interactive-compensatory Model of Individual Differences in the Development Of
Reading Fluency. Reading Research Quarterly, 16(1), 32-71. https://doi: org/10.2307/747348

Usher, E.L. (2012). Sources of Middle School Students’ Self-efficacy in Mathematics: A Qualitative Investigation. American
Educational Research Journal, 49(1), 88-113. https://doi: org/10.3102/0002831208324517

Van Dijk, T.A. and Kintsch, W. (1983). Strategies of Discourse Comprehension, Academic Press.

Cite this article as:  Thavy Kheang, Pisith Chin and Sereyrath Em (2023). Reading Motivation to Promote
Students’ Reading Comprehension: A Review. International Journal of Languages and Culture. 4(1), 1-8.
doi:10.51483/IJLC.4.1.2024.1-8.


	Title and Authors
	Abstract
	1. Introduction
	2. Reading Motivation
	3. Different Types of Motivation
	3.1. Intrinsic Motivation
	3.2. Extrinsic Motivation
	3.3. Integrative Motivation
	3.4. Instrumental Motivation

	4. Reading Comprehension
	5. Different Models Of Reading Comprehension
	5.1. Bottom-up Method
	5.2. Top-down Method
	5.3. Interactive Method
	5.4. Critical Reasons for Motivation to Promote Reading Comprehension

	6. Conclusion
	References
	Cite this article as

